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Overview 

Teaches: Possessive nouns and pronouns such as my, your, his, 
her, their, mine, yours, hers, theirs. 

Before Beginning: 

This concept can be a difficult one to teach and to 
understand.  As a result, the child needs to have 
mastered a solid vocabulary of objects (labeling skills), 
and demonstrated the ability to follow instructions and 
answer “Who” and “Whose questions. Basic people 
identification skills (i.e., of family members and very 
familiar friends) will also help instruction to flow more 
smoothly. Some knowledge of prepositions may also be 
helpful. 

Why it’s important: 

Pronouns help the child to indicate possession of an 
object, and to understand which person/people an 
object belongs to.   

Materials needed: Various objects / clothing / possessions. 

Generalization 
activities: 

Conversations, sharing exercises, following instructions, 
pretend play with figurines (e.g., army men or Barbie 
dolls), games like treasure hunts, books, and videos. 
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Steps 

Prepare

1. Sit facing the child, in a quiet place free of distractions.

2. Have several rewards and highly preferred items ready and available.

3. Have data sheets and pen/pencil ready.
4. Make sure the child is ready to attend, ideally looking at teacher and not

engaging in any other activities.

5. Have necessary materials prepared.

Teach

NOTE: More extensive explanation is required for this lesson, as it is sometimes 
difficult for even the teacher to understand, and it is necessary that the teacher first 
has a solid grasp of what should occur so he/she can teach effectively.  Therefore, 
the same basic teaching cycle is followed (as repeated below); but additional 
“detail” and narrative is given for the benefit of the teacher.

1. Provide model as described below, or ask question “Whose is it?” as
described below.

2. Wait 3-5 seconds for child to respond
3. Provide feedback on how the child responded:

Correct response: enthusiastic praise and/or give the child his chosen 
reward 

Incorrect or No response: corrective feedback, model or prompt of 
correct response 

4. Write down data.
5. Begin again at step 1.

DETAIL: 

a. It is usually helpful to begin this lesson in a sort of imitation-style
exercise, where the adult models and the child practices correctly
using pronouns with concrete objects.  For example, place a large bin
of various (mastered) items on the table between the teacher and
child.  Then, the teacher will take out one of the items, pull it close to
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herself, and say, “My book.”  The child should then respond by picking 
up another item out of the bin, placing it in front of himself and saying, 
“My truck.”  This practice of correct use of “my” will continue until the 
bin is empty.  

b. For teaching the target “your”, the set-up would be the same: a bin
filled with various mastered items on the table, between the teacher
and child.  But this time, the teacher would pick up an item out of the
bin and place it in front of the child, saying, “Your ball.”  The child
should then respond by picking up a new item out of the bin, placing
it in front of the teacher, and saying, “Your dog.”

c. When the targets advance to “other people” who are not readily
present (e.g., targets such as “their”, “her”, “his”, etc.), then dolls or
photos of faces could be utilized to illustrate the point.  Or, if
additional family members are present to participate, they may do so.
For example, the set up would be the same as in “my” and “yours”, but
for “his” you would need a male figure present, who would be the
“receiver” of the items in the bin.  Both teacher and child would place
the items in front of this male figure to teach “his”.

d. For the target “their/s”, the same scenario would repeat, but with
multiple figures (dolls, photos, or people) present to represent a small
group of “receivers”.

e. When the targets advance to “mine” and “yours”, it becomes critical
that the early targets of “my” and “your” have been properly mastered.
To teach the target “yours”, the teacher might take an object from the
bin, place it in front of the child, and say, “The ball is yours.”  Or, if the
teacher takes an object from the bin and places it in front of herself,
she would say, “The truck is mine.”  If needed, this could be further
simplified during initial learning stages to just say “mine” when placing
an object with oneself, and “yours” when placing an object with the
other person.

f. Another way to teach “mine” and “yours” would be for the teacher to
pick up an object and give it to the child then ask, “Whose car is that?”
The child should respond, “It’s mine.”  However, if the teacher kept the
car for herself and asked, “Whose car is that?” The child should
respond, “It’s yours.”

g. With the targets “mine” and “yours” this lesson gets a bit tricky, since
the child has to understand that objects located with the teacher fall
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under “yours”, but that if it is the teacher speaking about those same 
objects, she refers to them as “mine”.  And, if some objects are in the 
child’s possession, he would refer to them as “mine”, but the teacher 
when speaking about them would refer to those same objects as 
“yours”.  This may indirectly begin teaching some early perspective-
taking concepts. 

Examples include: 

Correct response Incorrect response No response 

Teacher: Takes hat and brings it to 
herself while saying, “My hat.” 

Child: Takes ball and brings it to 
himself while saying, “My ball.” 

Teacher: “Great job!’ and delivers 
reinforcer. 

Teacher: Takes hat and brings it to 
herself while saying, “My hat.” 

Child: Takes ball and brings it to 
himself while saying, “Your ball.” 

Teacher: “Ooops.  When you have 
the ball, say, “MY ball.” (The teacher 
might then move to sit out of view 
behind the child, physically 
prompting the action of the child 
bringing ball toward himself while 
saying, “MY ball”.) Does not deliver 
reinforcer at this time; restarts 
teaching after correct practice. 

Teacher: Takes hat and brings it to 
herself while saying, “My hat.” 

Child: (no response) 

Teacher: “Uh-oh.  We are talking 
about “my”.  You do it too!”  Does 
not deliver reinforcer at this time; 
re-starts teaching cycle. 

NOTE: As this lesson advances, the “correctness” of the child’s response should be 
based on whether the pronoun is used in the correct context and NOT whether the 
child imitated the teacher’s use of a certain target pronoun.  For example, if the 
teacher models a “my” instruction (to which the child is usually expected to respond 
by also using a “my” pronoun and bringing an object to himself), but this time the 
child instead responds by giving the teacher an object and saying, “Your_____”, then 
the child’s response should be counted as CORRECT.  Here is why: the child used 
the “your” pronoun correctly by associating it with an object belonging to the 
teacher.  In this case it does not matter whether the child imitated the “my” pronoun 
instruction, since the goal of this lesson is NOT imitation, but rather correct use of 
pronouns.  Also, if you can imagine trying to correct the child’s “error” in this case, it 
would be extremely messy and confusing for all involved.) 
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TYPICAL ORDER OF LEARNING TARGETS 

1. I
2. you
3. he
4. she
5. we
6. they
7. my
8. your
9. his
10. her
11. their
12. our
13. mine (e.g., it's mine”)
14. your (e.g., “it's yours”)
15. his
16. hers
17. theirs
18. ours 


